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1.0 Introduction
The following report provides discussion into what type of outdoor practitioner I am; with further critical evaluation towards my personal and professional attributes associated with my personal and professional development in the outdoor sector. According to Gray & Martin (2012), outdoor practice can be rewarding in a variety of ways where a long-lasting career may reap benefits that can only be accumulated through the personal endeavour to seek improvement. This demonstrates reasoning behind my ‘Five Year Personal Professional Development (PDP) Plan’ (See Appendix  A) in addition to my ‘S.W.O.T’ analysis (See Appendix D) that assesses my Strengths, Weaknesses, Opportunities, and Threats’. From this, I may draw upon what may need to be done to fully explore how I can progress to my desired professional career. Furthermore, this report utilises Priest & Gass (2005) ‘Wall of Effective Leadership’ in addition to APIOL Criteria (See Appendix B) providing a foundation to apply my past experiences, qualifications, and knowledge to APIOL set benchmarks (See Appendix C) that helps acknowledge potential training necessary.

2.0 Personal Perspectives
This chapter provides a basis for my on-going reasoning behind my endeavour to practice outdoor and adventurous activities, personally and professionally.

To begin with, the studies commenced in Plymouth Marjon University, has provided an enrichment of experiential learning, outdoor practice, and environmental awareness; taking myself away from contemporary forms of education, which to personal belief, systematically suppressed my development.  

In relation to career aspirations, a militarised career has been the conscientious decision that I have made. Hence, my decision to study a degree that encompassed a wide variety of transferable skills and qualities to take with me into a leadership role associated with the military.  

The APIOL criteria (See Appendix B) explain the overall significance to self-awareness of my own values. From which, I value my own independence, where I find the passion to escape in adventurous settings and connect further with the environment physically and emotionally. According to Martin & McCullagh (2011) Outdoor Education provisions a similar tangent to Physical Education, are unified towards a similar goal. This justifies why my relationship with my personal values to physically seek outdoor educational settings.  This need to seek new relationships with differing environments may increase my potential to lead, manage and educate groups in adventurous scenarios. According to Wattchow & Brown (2011), it is an essential practice to seek new connections to variable adventurous scenarios, connecting not by social constructional borders but to its ‘place’ that allows us to relate to the environment. That we wish to lead, explore and educate in. This is further justified where a ‘sense of place’ can help develop ones self-identity, social identity, and mindfulness (Austin, 2009; Vaske & Kobrin, 2001). Suggesting how I can personally and professionally develop towards my initial career pathway through the outdoor practice.

This overall personal philosophy, value, and aspirations; has continuously shaped my perception of the type of outdoor practitioner that I am. 

3.0 Professional Attributes
According to Priest & Gass (2017: 110) an effective outdoor leader will contribute towards what was originally held by Priest & Gass (2005) (See Figure 3.0) in the adaptation of what is commonly known as ‘Hard, Soft and Meta Skills’, from where a variety of components will be associated within the following chapter to better understand where I stand in this theoretical conceptualisation that ultimately defines and evaluates my personal and professional attributes associated with becoming an efficient outdoor leader. 

[image: ]
Figure 3.0 – Effective Leadership Theory (Priest & Gass, 2005: XIII)

3.1 Hard Skills
Within the next following chapters will evaluate my personal ‘Hard skills’ associated with outdoor practice:
3.1.1 Technical Skills
Technical skills are one of the most prominent skills sets to continuously acquire. In every scenario; applying, conducting and educating will be present amongst all outdoor practices. Place yourself in a scenario teaching rock climbing, if the instructor finds difficulty conducting an appropriate abseil effectively, it would impact the overall safety of the group being instructed. Priest & Gass (2017) justify this, by claiming that technical skills are key to conducting sessions, it would be merely impossible to lead, instruct and teach outdoor practices. This provides further reasoning into the importance of developing technical skills.

On a personal account, my technical skills are perhaps not accredited for even with a wide variety of experiences, where I lack in National Government Bodies; awards that represent technical ability in various areas of outdoor practice (Hodgson & Berry, 2011).  After attaining an RYA Level 2 in Power Boating (See Appendix D), I seek to progress.


3.1.2 Safety Skills 
Safety is a skill set that although can be qualified for; it is essentially up to personal competence to deliver safe session (Priest & Gass, 2017). My workplace history presents a high account of first aid training, delivered by my time in the Territorial Army and various work placements. These experiences have shown that I can dynamically risk assess outdoor practice and provide safe environments inside adventurous scenarios. For future reference, it may be worth investing in first aid qualifications and training. 

3.1.3 Environmental Skills
Drawing upon the APIOL criteria (See Appendix 2); environmental skills associates with protecting the environment, understanding the environment and being aware of environmental. It is for the individual to become deliberately responsible for the environment (Thorburn, 2017). Beames et al., (2012) further implies that educators should adapt decision making based on the surrounding environment. Demonstrating two differing but distinct ideologies of what we know to be the environment. 

Throughout my experiences leading groups, I have become witness to the group's impact on the environment and the way it may impact them. It has consistently enforced decision making to protect and educate inside of. This is only evident in experience, where I hold no formal qualifications. For future reference, it may be worth holding an APIOL award to demonstrate this unique skill.

3.2 Soft Skills
Within the next following chapters will evaluate my personal ‘Soft skills’ associated with outdoor practice:



3.2.1 Organisational Skills 
Moreover, competent abilities towards organisation encompass administration and presentational skills through personal values, beliefs, interests, and beliefs. From which, helps improve workplace scenarios (Bridgstock, 2009: 31-40; Wagstaff & Attarian, 2009: 5). (See Figure 3.2.2).
This in its essence, has been demonstrated personally through; session planning, risk assessments, and debriefing. The APIOL award once achieved will further evidence my competency in this area.  In addition, experience has taught me to organise kit and equipment effectively in preparation for a personal kit such as hat and gloves to be spare for the group to make use of. 
[image: ]      Figure 2.1.4: A Conceptualisation of Self-Management skills in relation to employability (Bridgstock, 2009: 36).

3.2.2 Instructional Skills
Instructional skills are highly applied in both my desired career pathway and academic performance. I have consistently demonstrated this skill through work placements. According to Priest & Gass (2017: 13), instructional skills are required to teach technical skills, safety, and environmental awareness. Experience of when and how to utilise this skill set may increase competency. Therefore, as a plan of action, I am motivated to undergo more scenarios where instructional approaches are appropriate. 

3.3 Meta Skills
Within the next following chapters will evaluate my personal ‘Soft skills’ associated with outdoor practice:
3.3.1 Graduate Competency
 According to the Confederation British Industry and the National Students Employability report (2011) or ‘CBI/NUS report’ graduate competencies rely heavily on a variety of categories. (See figure 2.1). They further explain how employers seek graduates who can apply these categories effectively in the desired workplace (CBI, 2011). I believe I can demonstrate and evidence the majority of these attributes such as communication. According to Shokri et al (2014) communication is a vital skill, it is important for graduates to continue to make this a forte (IOL, 2017:6-7). Conversely, I believe that a weak point of mine is my attitude towards social dynamics. According to IOL (2017), a positive attitude can; provide high-quality experiences, from which graduates may innovate and influence colleagues to achieve high standards and furthermore build surface level trust amongst clients and other employees.  (Cooley et al., 2014) Finally, leadership in its essence is an area that is not highlighted but an attribute that should be incorporated, where I believe I need improvement. Leadership is an important and widely researched competency. Essentially, leadership requires a high level of emotional intelligence as suggested: “leaders high in El are able to recognize, appraise, predict and manage emotions in a way that enables them to work with and motivate team members.” (George, 2000. cited in Sadri, 2012).
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                                           Figure 3.3.1: A Model of graduate competencies (CBI/NUS, 2011)
3.3.2 Interpersonal Skills
Finally, an area that refers to factors such as counselling, communication and coaching closely linking social skills associated with outdoor practice. According to Priest & Gass (2017: 13) Outdoor leaders need to be competent in resolving potential conflicts amongst groups and colleagues, effectively communicate with groups to steer them towards successful sessions and become more trustworthy amongst groups in order to effectively manage resources and coach a group to better understandings of themselves, the group, the environment and the outdoor practice such as reflection that can be accomplished in a referent stance. I believe that this is an area of competency that I am not qualified in, with experience of. To improve on this, I may seek to acquire an APIOL award for its criteria relates closely. 


4.0 APIOL Benchmarks
4.1.1 Part 1: Independence of Decision-making 
	[image: ]            

	Benchmarks                   
	Standards                           
	Evidence

	Has worked in more than one context where they have had overall responsibility for groups and/or individuals
	Benchmark
	Throughout my years at University, I have occupied various work placements that encompass outdoor practice. Furthermore, my overall responsibilities include the safety, education, instruction and guidance of numerous groups from varying demographics.

	Has worked almost entirely in controlled situations (i.e not open country), either when leading groups or developing their own skills.
	Below Benchmark
	Perhaps an area that I should consider experiencing further, almost all workplace scenarios have been controlled by another member of staff due, even when I have lead groups on single day expeditions. 

	Has had some responsibility for liaising with clients and/or helping the transfer of earning back into home life.
	Benchmark
	I personally have endeavoured upon collaborating further with clients especially at my work placement in 1st Keyham Scouts group and previously with High Adventure where I have encouraged further engagement with specific individuals in order to help them transfer an in-depth learning experience,

	Has had responsibility for implementing programmes and/or expeditions and for carrying the can when they go wrong
	Benchmark
	Throughout University I have been on various expeditions, such as recently this year where myself and the group had specific responsibilities throughout a multi-day expedition in Snowdonia.

	Has had some responsibility for the work of other staff (not necessarily in a management role)
	Benchmark
	I have been in many situations where I have been delegated tasks that are usually carried out by senior instructor/ management, for example, administrative tasks such as lesson plans and leading sessions in a controlled setting.

	Has worked with a number of different client groups
	Benchmark
	Within these work placements I have occupied over the past three years I have worked, instructed and educated a variety of group from varying demographics such as in High Adventure where the National Citizens Service had attained ten groups of 12 students from the ages of 16-18, from differing cities in the United Kingdom; to take part: in archery, expeditions, team building and community improvement projects. I would like to myself in the future leading groups from different countries in an uncontrolled setting.



4.1.1 Part 2: Thinking, Understanding and Reflective Practice.

	[image: ]          

	Benchmarks
	Standards
	Evidence

	Can explain how issues in the outdoor field are affected by what is happening in the wider world.
	Above Benchmark
	My current form of education at Plymouth Marjon University comprehends a high focus on applied issues in the outdoors. These issues contain various subjects including environmental awareness, social constructionism and educational aspects of Outdoor Adventure Education, in addition to a historical-phase, where in-depth knowledge of these themes helps appreciate, wider implications relating to the outdoor sector.

	Uses a flexible range of approaches and styles in facilitation and in work relationships.
	Benchmark

	An area to develop. I personally believe that I can consistently use a range of approaches in outdoor facilitated scenarios by assessing social dynamics, environmental settings and the task associated. This I believe betters my relationship with colleagues and clients.

	Accepts existing rules, procedures, and practices, rather than questioning, examining and finding better ways.
	Below Benchmark
	One of my downfalls, in outdoor practices; is my comfort amongst workplace rules. An area that I need to step back away from these influences and seek to find an approach that best fits to solve the problem at hand. In essence, I personally find it difficult to confront authority and question rules and practice, this may be further down to attitude, as explained previously, I seek to improve.

	Has regular reflective practices to develop their self-awareness, concern for others and their outdoor practice.
	Above Benchmark
	I believe to be a strong point for myself as n outdoor practitioner. For example, on a recent expedition in Snowdonia, frustration amongst a group was directed towards an inexperienced and physically tired group member who did not perform to time limitations. This group member had poor communication, independence, and endurance. This for me was a learning point, I believe that across my career I will find many clients and group members who are similar to this group member. By reflecting back, I can further understand what I did wrong as a potential leader and adjust my approach in the future to similar scenarios. This I believe will be a continuous routine procedure that I will take to my future career.

	Puts something back into the outdoor field, inside or outside their workplace.
	Benchmark
	As with all outdoor educational practices, there is an underlying benefit. Where students, group members, and clients may reap from I own teachings from which they can transfer to the future generation, overall positively improving society. This I believe has been done through collaborating with disadvantaged individuals to help improve their confidence of an individual with autism or carrying out environmental projects whilst performing outdoor practices. Such as when I delivered a session on orienteering whilst encouraging them to pick nearby litter from streams and open spaces nearby, then to educate them on the impact litter had on ecosystems on-land and offshore. 








5.0 Summary
[bookmark: _GoBack]This report has demonstrated the essential practice of evaluating my personal and professional attributes in relation to outdoor practice and my potential career pathway. The discussion has been set through understanding past experiences with the outdoor field through Plymouth Marjon University and present situations, to guide myself into a stronger position in attaining my professional ambitions using APIOL benchmarks and criteria (See Appendix B & C) in addition to S.W.O.T analysis and PDP (See Appendices A & D) as a parameter. 
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7.0 Appendices
7.1 Appendix A: Personal Development Plan (PDP)

	When
	What 
	How

	6 Months
	To enjoy the feeling of graduating with my desired grade and outcome.
To apply for the Royal Navy as an Officer appropriately.
To be physically, emotionally and mentally prepared for my career aspirations.
To be considering a Safety Boat Course and Advanced First Aid Qualifications.
To plan a mountainous expedition in Scotland. 
	Prioritising University over work and social life outside of the university.
Physically commit and train six days a week.
Seek further advice and guidance from the Armed Forces Careers Office (AFCO) on my enlistment.
To not study for aptitude tests and maritime knowledge in free time.
To seek best options for where and when these qualifications will run and the best financial deal.
To invest in more equipment and personal clothing, to plan a desired multi-day route and seek further guidance from those who are experienced in the Scottish Mountainous areas.

	1 Year
	To have committed to the Royal Navy full time and in training at Britannia Royal Naval College.
	· To be at my peak physical fitness through high levels of athletic commitment.
· To finesse leadership, knowledge and mental stamina.

	2 years
	To be a successful Officer in the Royal Navy whilst considering an adventurous activities role internally in my occupation. 
To re-evaluate my personal and professional attributes.
	· To keep an in-depth record of my occupation and its commitments
· To self-motivate each and every day to seek new workplace ambitions
 

	3 years
	To guide and aspire new generations through the mistakes, experiences, and opportunities that I have acquired over time.
To seek a high sense of leadership, responsibility and become a role model for many.
	· To provide further collaboration with future recruits offering knowledge to become a successful rating or officer, by showing my logged auto-ethnography of my current occupation.
· Seeking new and unorthodox ways to potential challenges.
· To consistently study the role of a leader through experience and literature over time.

	5 years
	To seek investments in an outdoor retail business of my own where I will use the same tactics as the Schwarz company i.e ‘Lidl’ and ‘Aldi’.
	· To consider an education into business studies
· Seek knowledge from outdoor retailers
· Seek opportunities to present ideas towards investors
· Research further into Schwarz company strategies and tactics
· Keep an occupational log (current work place)
· Read on literature associated with business in outdoor retail
· Provide a business plan
· Understand further into ideal supply chain
· Read upon economics














7.2 Appendix B: APIOL Criteria
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7.3 Appendix C: APIOL Benchmarks
[image: ][image: ]

7.4 Appendix D: S.W.O.T Analysis

	Strengths:
Self-Management.
Reflective Practice.
Motivation.
Socio-cultural aware.
Determination.

	Weaknesses:
Commitment.
Overestimating ability.
Easily Influenced.
Attitude.
Communication.
Decisiveness.

	Opportunities:
Qualified to be a Royal Navy as an Officer.
Potential to travel to whenever I want.
To meet new people to educate and learn from.
	Threats:
Financial Commitments.
Emotional Wellbeing.
Current occupation.
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5. Racagnizs nd auppertindhidl a5 wela group nesds and cbjsctvs.

. Encolrage panicpans o ke e ponsibity forndicual nd group lsaing objecsves and experiences.

7. Enable ndidual and groupe  refact o their xpenenc and 1 e and apply uha they aveleamad,

. FolpIndnidu sl and Group 1 ansEr What ey Nave Iarmadto 3 cortes byand e saming axpenencs o
programme

7. Competent outdoor practice and risk management
i isabout P you el o and diuals e o manage s and v i warss safe e percence

i chalenging enviorm s

1. rovide uidence of competance and e speience atan approprste el i he acties and emironments o be
used

2.Pan and equip fr foreseeable roblems o variations n weather and condifons.

3. Do compatent on the hoo riskbeneft assessment and Tanagemar inchalengng enWonmerts a5 el 35
generic and stespecifo i assessmart).

4. Laadimanage a groupto contol therexposiret k.

5. Coninuousdy monior andlead groups tochallnge, butnot exceed partcpares' adenture resholds, levels of
competance, finess and motation.

©.Share informaton wih partidpants and encourage them o become competat in helping o Tanage ther oun
satty

7. know how o take appropriateackon n anemergencysfuaton

8. Promote, inactons 3nd aitudes, acutureof valing indiduals, skbenef managerert, and care fthe
envionment.

8. Professional responsibilities —leadership, teamwork, diient relations and
involvement in the outdoor field
Thisis about how you coérbute o our organ
ekt
1 Establish and maintin good working reltionships i allteam coleagues and managers.
2. Organiss and ot o 21t delver e leaming outcomes of programme.
3 Worka: 3 member of 2 team weh prokssionals fom outdde yourworkplace (&g oert, group eadars),
4. Full professional responsibles requird byathers 2 work (e pul our weight
5.5 nvoed n e oping e cutdoor fed cuade yourwork lace

outioorearing ae hep develp the cutioor
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